	Integrated Unit to link with ideas from the God Strand

	The lessons in this unit were created by Di Skilton (Literacy Advisor – UC Education Plus) and Maureen Phillips (RE Consultant - Wellington Diocese).  It was designed as an integrated unit that would link to the God Strand and prepared for schools who would attend seminars with Dr Megan McKenna. The key understanding to develop through the God Strand is “that the Gospel story of then is still the story of now.  How we choose to respond to the Gospel message will impact on the generations to come.”  There are specific links to Stewardship of creation.  

	Curriculum Areas to be Integrated
Religiious Education:    God Strand (Could also align with  Holy Spirit) 
Literacy Strand:     Narrative and Story telling 

Science Strand:      Environmental Science
Visual Arts Media:    line and water colour             

Performance Drama: Role playing of 

Social Science Strand: There is no planning within the unit for Social Science but clearly it could link to any culture when exploring the concepts of identity, organisation, and culture through myths and legends.

	Religious Education and Literacy Learning Intention to be assessed:   
Students will demonstrate their understanding of the concept ‘that the messages within scripture are the messages for all generations’ by writing and telling their own story that shares the scripture message for the people of today.
Key message: Within scripture and other stories told throughout time in all cultures there are messages that tell us how to be stewards of God’s creation for future generations.  The stories need to continue to be told.  We can share the message by writing and telling our own stories for the people of our time.
Question:  Following each story shared during the unit, ask students to reflect on what the key message could be.

	Religious Education Key Concepts to be Developed at Each Level
The key concepts listed here have direct links to the unit.  It is expected that all Achievement Objectives for the God Strand would be taught but that the following concepts would be at the centre of integration.  In designing this unit it was hoped that children would come to see that the stories within scripture are still relevant and recognise that the language used in scripture was relevant to the people of the times.  Equally stories from different cultures are relevant for the people sharing the culture.


	


	Year 1
	We discover God within creation – we see a God who

·  has given us all we need for a life and more – a generous God

· God the artist

· a God who knows how things should be formed

We discover God – in different cultures through the places, the people and their stories.



	Year 2
	God’s gifts to people are a sign of God’s love.

·  All of creation is a gift from God and we are the stewards of these gifts preserving them for future generations.



	Year 3
	All key concepts link.



	Year 4
	God is the mystery of the Father, Son and Holy Spirit.  It is God’s Spirit that works in the world through people leading them to live with justice, peace and love.



	Year 5
	Scripture stories of God’s call to people and their responses (storytelling).

The call to believe in God and build up Te Rangatiratanga – model the reign of God – live lives.



	Year 6
	Jesus revealed God to us through the stories he told.



	Year 7
	God’s desire for humanity is revealed through scripture.



	Year 8
	God is mystery – revealed through Scripture and the life of Jesus.




	CONTEXT: Environmental Science 

	ENDURING UNDERSTANDINGS: 
We know our God through scripture, the life of Jesus and through creation.  
Our cultural values, which often include particular religious beliefs, shape our way of living and acting in the world.  

Just as we understand how we are called to live our lives through scripture and stories from different cultures, we too can craft and tell stories to help others live in the way God has called us to live

	BIG IDEAS
· Our New Zealand culture influences what we believe is important and therefore shapes our actions.  How we choose to act has an impact on the global community

· That humans are the current stewards of the world and are charged with the responsibility of caring for the world during their life time
Visit this site for scripture references: http://www.christianecology.org/Stewardship.html
· Every person can make a difference to the future of the planet

· How we choose to act can have a positive impact on the global community

 
	ESSENTIAL QUESTIONS

· What does it mean to be stewards of God’s creation?
· What can each person do to ensure sustainability of the planet?

· As a nation how can we reduce our ecological footprint?

· How is our carbon footprint affected by what we choose to buy and consume?

· How can New Zealanders take environmental responsibility for their actions?

	
	KEY COMPETENCIES
	How will we know? (Students to decide)

	
	Participating and Contributing
· Students will learn about issues that affect Aotearoa. 
· Students will understand the importance of contributing to the sustainability of the natural environment.


	

	
	Relating to Others 

· Students will learn about how   environmental issues are affecting Aotearoa.  This will help them develop an understanding of contexts and why people can react to issues differently.  They will also become more aware of how their actions can affect others around the world.


	

	RELIGIOUS EDUCATION – KEY CONCEPTS TO BE DEVELOPED



	CURRICULUM LINKS: Literacy, Science, 

Learning Area Strands:  

Elements of all four Social Sciences Strands are present, however, the unit corresponds particularly strongly with the ‘Place and Environment’ Strand.

Science Level 3 and 4 – Participating and contributing – Explore various aspects of an issue and make decisions about possible actions.

Achievement Objectives:  

The most relevant AOs will be determined by the Curriculum Level of the class being taught:

· Level 2:  
Understand how places influence people and people influence places.
· Level 3:  
Understand how people view and use places differently.
Understand how people make decisions about access to and use of resources.
· Level 4: 
Understand that events have causes and effects.
Understand how formal and informal groups make decisions that impact on communities.


	KNOWLEDGE

Students will know:

  By the end of this unit, students will have an understanding of the following:

· What it means to be stewards of God’s creation  (see this website to gain an understanding of our call to be stewards of God’s creation)
· http://www.nrpe.org/index.php?option=com_k2&view=item&id=289:catholic-teachings-care-for-gods-creation&Itemid=882
· that our behaviour in New Zealand has an impact on our community

· that how we choose to act can have a positive impact on the  community
· that we have a part to play for future generations
	· 


Stage 1: IMMERSION Model based on 4MAT. http://www.aboutlearning.com/
	Create a Reason and Reflect on Experience

WHY? Connect- Establish prior knowledge. Attend-Examine the connection with the theme.

Teacher’s role – initiator. Plans and implements the experience as well as the reflective discussion that follows.

	Activity
View You Tube
Casting Crows – City on the Hill
http://www.youtube.com/watch?v=R7MC2wu49Cw
And “The Monk’s Story”  
http://www.unesco.org/education/tlsf/mods/theme_d/interact/mod21task01/mod21task01.htm
Use De Bonos Thinking Hats as triggers for discussion:
Gold Hat – What would Jesus do? – The biblical perspective
 White Hat – The facts, seeking information.
• Blue Hat – Metacognition, for planning, monitory and thinking about thinking.
• Yellow Hat – Positives, looking for the advantages and benefits.
• Black Hat – Negatives, looking for the disadvantages and pitfalls.
• Green Hat – Creativity, generating alternative ideas or solutions.
• Red Hat – Feelings, identifying and expressing feelings.
Possible Topics

Air pollution; Congestion; Drugs; Landfills; Logging; Nuclear Waste; Endangered species; Oil spills; Over fishing; Sea Pollution; Global warming; Water pollution; Child poverty: Oil spills; Deforestation; Chemical pollution; Food allergies; Urbanisation


	Task

Using Thinking Hats:

Students write initial statements (What do we know?)

Share statements and discussion.

Refine statements.
Extension activity for Years 6-8

Use visual organiser for “Patterns of Interdependent Systems” from UNESCO site.

Use ‘White Hat’ thinking to discuss what can be understook from the visual.  What do we now know is important for a sustainable future?

Make the links between the “City on the Hill”  and Interdependent Systems.  
What are the exquivalent scenarios we face in New Zealand.  See possible topics.

	Transferrable Skill

Viewing

Listening

Speaking

Analyse

Synthesise
	Assessment

Student understanding

What do we know now?

	Integrate observations into Concepts and develop Theories and Concepts 

WHAT? Imagine – Build a bridge to the new information. Inform- New understanding in relation to the theme.

Teacher’s role-Information giver by linking the experience and the reflection into the concepts to be taught and also by teaching the material and skills

	Share Milo and the Magical Stones by Marcus Pfister
	Discuss the ‘hook’

PMI on underlying concepts in the hook
	Analyse

Synthesise
	Student understanding

Students summarise their findings.

	Work on Defined Concepts and Add something of Themselves 

How? Practice -Practice skill until learnt. Extend-Learner application and adaptation – Research etc

Teacher’s role –Coach. Learners become more active, more self initiating making choices, exploring, manipulating, experiencing.

	Reveal the Understandings and Essential Questions to the class

Provide information – books, sites, visits, visitors
	Students discuss and relate them to hook.

Do we have any new questions to add?

Students gather and organise facts
	Participating and contributing

Questioning

Organise and record information
	Students summarise their findings.

Students use a graphic organiser – refer attachment to view from other people’s viewpoint.

	Evaluate the Extension, Adapt it themselves and Share what they Create with Others.

WHAT IF? Refine-Refine and edit – what worked, what didn’t? Perform-Integrate skills learnt into other areas of learning and knowing.

Teacher’s role-Evaluator and Co-celebrator.

	Demonstrating a good choice and a bad choice:

Create an IT presentation

Write a persuasive letter

Make a presentation

Organise a debate...”Everyone has the power to make choices”

Write an information report

Environmental study – at risk resource through negative choices.

“Out of Sight”  Pittau & Gervais  - children could do a flap book of the the creatures in a rain forest or lakes or any at risk environmental resource.


	Work individually or in groups to teach the concepts focussed on in this unit.
	Create

Compare

Evaluate

Decision making

Sharing tasks

Delegating tasks
	Student understanding

What was the most interesting thing you learned about this topic? Explain why.

What was the most important thing for people to understand about this topic? Why?

Think about cause and effect. List two major causes of problems discovered in this topic.

List 3 things you learned about yourself that you didn’t know before you began.


Letter of Advocacy

One of the things we are called to do as people of Christ is to advocate for people who are unable to advocate themselves.  Choose an environmental issue that you might be concerned for the generations of the future.  (they would be the people unable to advocate for themselves) 
(Advocate means to speak out for them). 
Decide who you could write a letter of advocacy to.  It could be a Minister of Parliament, Your City Council, DoC, Forest and Bird...
STAGE 2: TEACHER MODELLED skills and investigation

	Essential questions addressed, with stewardship focus


Choose any or all of the following

	TASKS
	RESOURCES

	1. In groups brainstorm the cause(s) and effect(s) of a  issue e.g. The causes may be: deforestation happens because people cut down too many trees ( because they export too much wood for people to build houses ( because it is cheaper for people in NZ to import the wood from this country (and they like to buy cheap things) ( because hiring labour in southern (developing) countries to plant and cut down the trees is cheaper ( because prices you pay for things in southern countries are cheaper so people don’t need as much money to live on ( because they get low wages ( because they need to be competitive or the foreign countries will not buy their products etc. 

The effects may be:  landslides happen leading to villages and houses being buried, causing displaced people, causing food shortages, causing rural to urban migration, causing increases in the growth of slums, causing increases in the spread of diseases, causing a reduction in the health of groups of the population etc.
	Study Guide: www.bullfrogfilms.com/guides/chinaguide.pdf
‘Milo and the Magical Stones’ by Marcus Pfister

SS On Line Units 

· Access Denied

· A Just World

Website – Trade Aid

http://www.tradeaid.org.nz/index.php/page/86/label/Resources+for+Schools

UNESCO 
http://www.unesco.org/education/tlsf/mods/theme_d.html



	2. Use the resources and websites to compare information on....and....

Does your source talk about ‘taking action now’? Is it ‘against taking action’ or is it a ‘non-judgemental’ comment trying to represent several views?

Do you personally agree with the comment they have and why might it be difficult to make this decision?

Do you need to be a scientist to have an opinion?

Is it better to take the opinion that ‘it is better to be safe than sorry’ when it comes to the planet?

Create a graphic organiser with your findings.

Analyse from other people’s viewpoints.

	 

	Students research and organise, synthesise and evaluate material using the inquiry process – What can I do to...
	

	Individually or in groups, DESIGN a method to present your findings
	

	Celebration and Reflection
	


	CONTEXT: Oral Language – Story telling – Writing a description –Writing a Narrative  

	ENDURING UNDERSTANDING: 

Through the process of Social Inquiry and the use of traditional stories students ask questions and examine the background to important societal ideas. By connecting with their environment, they will explore and analyse values relating to these ideas in order to understand issues and ways that people (themselves and others) make choices and participate in social action.



	BIG IDEAS

Traditional stories have an important place in all cultures.  They are a source of cross-cultural understanding and enjoyment.  

Cultural diversity:  the selection of stories in this unit should reflect New Zealand’s cultural diversity and the cultural diversity of the students in order to acknowledge and value the traditions of all. Students should be given the opportunity to share and build on their prior cultural knowledge in the storytelling context.

Students will share their cultural practices so they have an understanding of the differences between themselves and others, leading them to empathy and tolerance of all people in their world and giving them choices about their destiny.

	ESSENTIAL QUESTIONS

What is storytelling? Why do people tell stories? When do we hear stories? Who tells stories?  



	
	KEY COMPETENCIES
	How will we know? (Students to decide)

	
	Using Language Symbols and Texts
Relating to Others

Participating and Contributing


	

	

	KNOWLEDGE

Speaking Writing Presenting Productive 
Level 2

· select, forms and express ideas on a range of topics

· use language features appropriately, showing some understanding of their effects 

Level 3 

· select, forms and communicate ideas on a range of topics

· use language features appropriately, showing a developing understanding of their effects 

Listening Reading Viewing Receptive 
Level 2

· show some understanding of ideas within, across and beyond texts

· show some understanding of how language features are used for effect within and across texts

Level 3 

· show a developing understanding of ideas within, across and beyond texts 

· show a developing understanding of how language features are used for effect within and across texts
	On completion of this unit, students will be able to:

· Identify main events and characters in a folktale
· Identify the structural features of folktales
· Identify key features of an oral storytelling presentation
· Use past tense verbs accurately 
· Use connectives of time to sequence events
· Use compound and complex sentences accurately
Key Vocabulary:

- “Story” words: e.g: folktale, legend, myth, characters, event, plot, climax, cause and effect, resolution, theme, setting, hero, supernatural, oral, tradition, imagination

- Maori names and vocabulary linked to legends: e.g; maunga, awa, taniwha, Tane, Maui, Rangi, Papa

- Words related to conventions of storytelling: e.g: audience, volume, pitch etc.
http://www.pibburns.com/mythregi.htm
Here you will find links to information about folklore and mythology topics broken down by cultural and geographical region.

http://www.mythinglinks.org/ip~maori.html
http://www.naturestory.com/database,environ.html


Stage 1: IMMERSION Model based on 4MAT. http://www.aboutlearning.com/
	Create a Reason and Reflect on Experience

WHY? Connect- Establish prior knowledge. Attend-Examine the connection with the theme.

Teacher’s role – initiator. Plans and implements the experience as well as the reflective discussion that follows.

	Learning Intentions

Students will understand that they are different as a result of their cultural background

	Teacher Task

Show P/Pt ‘Story Telling’
http://www.opencourtresources.com 
Use questions on final slide to initate discussion.

Gather and display a selection of different types of stories for students to retell. For example: fairytales, nursery rhymes, myths and legends, stories from school journals.

For students' analysis and memory, keep the story length short.


	Transferrable Skill
Use quote from Indian Chief “The emphasis on sustainable living in indigenous stories is illustrated in the following extract from a speech by the native North American, Chief Seattle (c. 1786-1866):

We are part of the Earth and it is part of us. The perfumed flowers are our sisters; the deer, the horse, the great eagle, these are our brothers. The rocky crests, the juices of the meadows, the body heat of the pony, and man – all belong to the same family. What is man without the beast? If the beasts are gone, men would die from a great loneliness of spirit. For whatever happens to the beast soon happens to man. All things are connected.

This we know. The Earth does not belong to man, man belongs to the Earth. This we know. All things are connected like the blood which unites one family. All things are connected. Whatever befalls the Earth befalls the sons of the Earth. Man did not weave the web of life, he is merely a strand in it. Whatever he does to the web, he does to himself.”
Small groups use “White Hat” thinking to unpack the quote.
Use the Cultural Diversity Cards (www.conversity.co.nz).to enable students to understand that they are all different as a result of their cultural upbringing.
“Green Hat” thinking – Knowing what we know now from our discussion about the Indian Chief and our Cultural Diversity cards, what do we understand about the influence of our culture in shaping our thinking and actions?
Use the following quote as a trigger to deepen the discussion. – this could be a group activity.

Watch your thoughts – they become words

Watch your words – they become actions

Watch your actions they become habits

Watch your habits – they become your character

Watch your character – they become your destiny
(Lao Tzu)
During the unit, the students record a selection of stories they have read.

Select a story to read to the class. 

Discuss - What is storytelling? Why do people tell stories? List student responses.

Storytelling is used everyday - Where do we hear it?
Discuss how communities pass on information through oral storytelling - for example, Maori storytelling.
Brainstorm with the students’ storytelling tips and ideas. Discuss important story cues, confident speaking in front of others and audience participation or protocol.

Following each ‘shared story’ discuss the belief or practice that underpins the story and therefore shapes our thinking and actions.
 
	Assessment

Have students now consider the Big Idea. 
What do they think it means? Record their thinking as it is now on Template 2  - refer  http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Teaching-and-learning-sequences/Units/Primary-ESOL/Family-Treasures Before, During and After, and explain that they will be learning more about cultural practices and revising their thinking in the middle and at the end of their learning journey. 
What wonderings / questions do they have about the Big Idea? 
Reflect on their learning and record their thoughts.



	Integrate observations into Concepts and develop Theories and Concepts 

WHAT? Imagine – Build a bridge to the new information. Inform- New understanding in relation to the theme.

Teacher’s role-Information giver by linking the experience and the reflection into the concepts to be taught and also by teaching the material and skills

	We are learning to: 

research the origin of our family background/s

ask questions that elicit information from others

present visual information effectively

understand others’ cultural practices

use topic specific vocabulary

write a definition of treasure

find main ideas in a text to write a summary 


	
	Read “Wilfred Gordon MacDonald Partridge” by Mem Fox or use the following link.
http://www.youtube.com/watch?v=usnOEnTXabw

Just as Wilfred Gordon was able to bring alive some wonderful memories for Miss Nancy by taking a basket of treasures, your task is to gather a collection of treasures that will help you to share special memories   Think about the special people in your lives as you put together your collection, knowing they will love to share these treasures with you.

· Where is my family from (origin)?

· How did we get to New Zealand? (Transport, decisions family members made, reasons for coming to this land etc.)

· What is my genealogy? (What are the names of my close relatives, and who are my ancestors?)

Students collaborate with their family members to identify their family history. They collect: 

· photos of themselves and their relatives / ancestors 

· names of their relatives and their relationship to them

· any interesting information. 

Present the research as a kete. 
The teacher introduces a personal kete of her/his own family history and shares this with the class. 

Also explain how to arrange the information on the grab bag so it is easy to read on the wall with:

· information organised clearly - including labels

· suitable font size

· colour to grab the viewer’s attention

· an interactive element (the viewer can open pockets/lift out information)

Students work on their kete at home. 

Take one thing from your kete that best symbolises who you are and create a symbol. This will be displayed along with others to show how you contribute to your class community.   
Discuss:

· What is an example of treasure?

· What is treasure? 
Students write their definition of treasure and share in groups.

Now that students have thought about some examples of treasure and what treasure is, they are going to read some information from a variety of families that tell them about their treasure. Resource: SJ P1 N3 2007 “Family Treasures”.
	Extension tasks
Write an autobiography
http://englishonline.tki.org.nz/English-Online/Teacher-needs/Teaching-Learning-sequences/Archived-English-Online-units/English-Units-Years-4-6/The-Story-of-Our-Lives

	How? Practice -Practice skill until learnt. Extend-Learner application and adaptation – Research etc

Teacher’s role –Coach. Learners become more active, more self initiating making choices, exploring, manipulating, experiencing.

	We are learning to
 write what is happening in the story without explicitly stating it.

We are learning to:

use topic specific vocabulary

talk about our treasure

listen to others talk about their treasure


	 


	“Show Don’t Tell” – Character Description 
Often when we are out and about we see an interesting character.  It may be the gardener at a hotel or an elderly lady who makes the same little trip each day to the shop to buy her bread.
Watch out for one of these people and ‘imagine’ what their life might be like.  Create a short story about them.  What might they be thinking as they go about their day?  Use ‘show don’t tell’ language to bring this personality alive for the people who will read your description.  Describe what the person looks like in a way that the reader can clearly picture the person in their mind ‘show don’t tell’ and then add your imaginings to create a little story about the person.  e.g. “Every morning Gracie made her journey to the corner shop for a single grocery item.  It was her way of keeping in touch with all the neighbours and it filled in one small part of the long lonely day that stretched out between the early morning sunrise and the glorious sunset at the end of the day. 
Once Gracie’s days had been full of happenings.  The business of keeping family life running smoothly, the house and gardens all kept in order and a part time job that gave her a little something to make ends meet.  Now her children had all left home and only found time to visit Gracie once a year.  Somehow they seemed to have forgotten the hours she had so generously given them…” 

Here is an example of how Patricia Grace described an Uncle in her story “Drifting”.  Patricia uses very good ‘show don’t tell’ language to make sure we can see the uncle in our mind. 
“He came in making the room small. The skin on his face was mottled with the shock of cold water. His eyelids were rimmed with red as though his eyes had been always shut and forgotten but had now suddenly been slit open with a shape blade to reveal surprised and bulging brown eyes, the whites all yellowed with waiting. His lashes, too, seemed as though they had this minute been put there, standing stiff and straight like glued bristles. 
Mostly Uncle's face was long and thin, with big folds of skin hanging down, but his cheekbones were round and jutting. His nose was hooked at the tip, with a big bubble of flesh at either side. He wore the top half of a football jersey with the bottom half of a black singlet sewn on to it; and he carried a billy of milk, which he had brought in from the outside safe. 

The room swung back to its normal size as he sat down”.

Using treasures from your kete as motivation create at least three illustrations of Show don’t Tell.
Oral Language (sharing family treasures)
1. Concept Circle (1-2 mins warm-up)

The Concept Circle is a good opportunity to assess students’ understanding of topic specific vocabulary.

Using words from the classroom vocab wall, arrange them on a Concept Circle as pictured (make sure to add words that mean ‘treasure’ from different languages too).
Students talk in pairs creating a statement that makes sense using as many words 
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Students talk in pairs creating a statement that makes sense using as many words on the circle as they can. Ask a few children to share their sentences aloud.
2. Teacher modelling a talk about family treasure.

Students will now have a chance to tell others about their treasures they 
brought from home. Firstly, the teacher will model speaking about their own family treasure.

Teacher: Discuss the difficulty of making a choice of treasure. How many of you had that problem? 

Teacher shows his/her family treasure. Do you have any questions for me about my treasure? Teacher talks about their treasure, making sure they cover all the points on the Template 9 - Treasure speaking frame 
Teacher: Here are some of the things I have told you about my _______________ (treasure) that might help you talk about your treasure (reveal the Treasure speaking frame to the students).
· say what my treasure is?

· say how old it is?

· say where it is from?

· describe what my treasure looks like?

· say why my treasure is important to me or my family?

3. Oral Language Strategy (3 - 2 - 1).

This strategy allows students to shape their ideas using topic-specific language as they talk to their peers. Students pair off (standing or sitting) and choose a Person A then B. Use the Treasure speaking frame as a guide.

In the first round, person A speaks for 3 minutes about their treasure, then person B speaks for 3 minutes about their treasure. They thank their partner then move on to another partner, choosing Person A then B. Each person speaks for 2 minutes this time, then repeating the same routine speaks for 1 minute to their final partner.
Note: encourage children to refer to the definitions they created about treasure, the words they practiced in the concept circle, and their first language to use in their own talking.
Teacher: What treasures did we hear about in our room today? Add their examples to the class list of treasures. If they can, encourage children to make links with the jigsaw reading text and their treasures discussed. 


	

	Evaluate the Extension, Adapt it themselves and Share what they Create with Others.

WHAT IF? Refine-Refine and edit – what worked, what didn’t? Perform-Integrate skills learnt into other areas of learning and knowing.

Teacher’s role-Evaluator and Co-celebrator.

	Students will work in four groups to read independently one of the following articles. Aaron's Tips for Story Telling - Finding your story; Preparing your story; Telling your story; Final Hints.

Each group will work together to list the main ideas/hints for storytelling.

After the students have read and recorded main points/hints for storytelling, divide them into jigsaw groups. One person from each group assembles in a new group.

In their new groups, students share the main points/hints they have read and listed.

The jigsaw groups then create a chart to share with the rest of the class.

Display students' findings "Tips for Storytelling" in the class to refer to throughout the unit.

We are learning to:
use the techniques of oral story-telling to share our story with others..

	Note down or draw, some notes for the: 

Beginning

Middle

End

In pairs, choose a story.

Plan the story by completing a story map. Work on opening and closing sentences that could be used in storytelling.

Listen to storytelling models from radio, CDs, Internet, professional storytellers, another colleague.

Students work with a partner to practice their previously selected story and rehearse expressive elements in the story. Change partners and rehearse. Refer back to the Tips for Storytelling chart. Partners give oral feedback.

With same partner rehearse with added ideas/suggestions from the Tips for Storytelling chart. 

Peer assessment to identify and improve the elements of expression.


	Listening:   Choose a simple folk tale, myth, legend for students to listen to. Pre-teach vocabulary; give outline of story, setting, characters’ names and any unusual event.  Discuss plot, climax point, characters, language, meanings, ideas, purpose, audience etc.

After the tale has been listened to several times for content, discuss features of story-telling then play again as students jot down their own ideas (e.g. tone, volume, repetition, use of voices, sound effects, music, emphasis, change of speed, pauses etc).  Discuss these in groups and also include:  “Ideas for telling a story in front of an audience” (e.g. body language, use of gesture, props, no script, eye contact with audience etc). Each group will share their ideas with the class and then display students' findings "Tips for Storytelling" on a chart.

Steps to Retelling a Story (Student notes)

1. Find a folktale or fable to retell.  Read it several times then put it away.
2. Picture the plot as a movie in your imagination. Create a strong beginning and ending (write only these down)

3. Start off retelling it by "chatting" it in your own words to make sure you remember what happens in the plot. Try to use descriptive language to add details as you practice “chatting” the story. Pretend to be all the characters by letting some of the characters speak dialogue.
4. Think about your body language, eye contact with your audience, gestures, facial expressions, voice.  Practise at home in front of a mirror or a family member.

5. Choose one person in the class to tell your story to for practice. Evaluate each other using the evaluation sheet.

6. Now tell it in front of your group. Evaluate yourself

Task:

Revisit ‘Milo and the Magical Stones’ by Marcus Pfister

Using the format that Marcus Pfister has used when writing ‘Milo and the Magical Stones’ 
Students will:

· Choose one of the following Narrative types: Ballad, Pick a Path, Folktale, Legend etc.

· Write a narrative that includes the following: 

A treasure/treasures from our environment, for example, something from water, earth, sky etc
Positive Choice/Negative Choice

Happy Ending/Sad Ending

Consider the language features

· linked similar ideas together in paragraphs?

· sequenced the paragraphs in a logical order?

· used specific nouns?

· used pronouns to refer to people and things?

· adjectives to add detail?

· used conjunctions to give reasons?

(because, when, as, so...)
Use  Narrative Checklist  from TKI ESOL site but include under theme the following requirement: The narrative includes a belief statement i.e. “If we do not care for our world then what will be left of God’s creation for the future generations?
Option for differentiated teaching

Story Pyramids:

Working in pairs, students plan a narrative using a story pyramid.  They begin by naming the main character.  Next they describe the character in two words.  In three words students then describe the setting.  On the next line in four words, students state the problem or complication.  Next they describe a significant event in five words, followed by a second significant event in six words, and, finally a third event in seven words.  On the last line, in eight words, students present the resolution to the problem.

Some students enjoy this puzzle-like approach to planning a narrative.

Title of story
Name of main character
Two words describing main character/s
Three words describing the setting

Four words stating the problem/complication
Five words describing one main event
Six words describing a second main event
Seven words describing a third main event
Eight words stating the resolution to the problem

(An idea adapted from Linking Literature With Life  A l Sandman and J F Ahern)  

Oral story telling

· Students orally present their story to an audience. 

· Storyteller questions the audience reactions.

 Did the story keep your attention? Could you picture what I said? Did the characters seem real?

What was the key message of the story?

· Stewardship Mantra – students will craft a classroom mantra or creed about caring for their environment.
Assessment Task:  Use all or part of the following student evaluation of unit.

Checklist – Narrative 
http://englishonline.tki.org.nz/English-Online/Teacher-needs/Reviewedresources/Reading/Features-of-text-forms
	Speaking  oral presentation of a folktale (self, peer and teacher assessment)

Writing:  write an original folktale



Folktales

Teacher Notes: Folktales are oral narratives that do not have a singular, identifiable author. Expanded and shaped by the tongues of tellers over time, and passed down from one generation to the next, folktales often reflect the values and customs of the culture from which they come. Because folktale plots are generally concerned with life's universal themes, they also transcend their culture of origin to reveal the commonality of human experience. This ancient form of narrative communication for both education and entertainment, not only offers a window into other cultures, but also can be a revealing mirror of the comedy and pathos of our lives. 

Oral Tradition and Writing           
 Teacher Notes:  Since the invention of writing, oral tales may have always been written by community scribes. However, since literacy has not been commonplace in the world until modern times, old folktales were preserved from one generation to the next primarily through the spoken word.   Guttenburg's invention of the moveable type printing press in 1450 allowed for the development of the book printing industry. Early folktale books helped to preserve oral tales. For example, in Europe during the 1800's a nationalistic fervor swept the European continent, and folklorists of many nations collected their regional folktales. This movement to collect tales to preserve traditional oral culture began at a time when industrialization was quickly changing the fabric of society. The rich tapestry of tales told around the hearth was being forgotten as people moved to the cities and gave up traditional ways. Folklorists, both professional and amateur, began documenting oral tales in literary form. Important early collectors of European regional folktales were: Joseph Jacobs in England, Wilhelm and Jacob Grimm in Germany and Peter Absjornsen and Moe Jorgen in Norway. The tales they collected can still be found along with countless more contemporary multicultural anthologies and single story picture books in the 398.2 section of the library.  

Reading: During this unit, students are to read a variety of stories and folk tales at their reading level and they are to keep a reading log.  Stories to be taken from Journals, library books, Internet, other sources.
Tale telling           
  Teacher Notes:   Storytelling is one of our oldest art forms. Long before modern media entertained us storytelling was a common pastime, and a good storyteller was a valuable attribute to the community. Folktales and fables are one of the oldest educational tools through which cultures have passed down values and lore from one generation to the next. Listening to stories can be a vivid creative experience. Most of a story told takes place in the imagination of the listener. Becoming a Storyteller can encourage verbal self-confidence, foster an awareness of one's own unique imagination, and enhance listening skills. Storytelling is interactive community fun! 

STAGE 2: TEACHER MODELLED skills and investigation

	Essential questions addressed, with stewardship focus


Choose any or all of the following

	TASK
	Resources

MOE teacher resources
· Ministry of Education (2007). The New Zealand Curriculum Social Science Learning Area. Wellington: Learning Media. 

· Ministry of Education (2010). The Literacy Learning Progressions. Wellington: Learning Media.

· Ministry of Education (2008). The English Language Learning Progressions. Wellington: Learning Media

· Ministry of Education (2009). Learning Through Talk Oral Language in Years 4 to 8. Wellington: Learning Media.

· Ministry of Education (2009). Making Language and Learning Work 3, Integrating Language and Learning in Years 5-8 (DVD). Wellington: Learning Media

· Ministry of Education (2007). Family Treasures in School Journal, Part 1, Number 3. Wellington: Learning Media.



	Describing a treasure

· Understand the role of oral tradition and storytelling in different cultures


	http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Teaching-and-learning-sequences/Units/Primary-ESOL/Family-Treasures
“Wilfred Gordon MacDonald Partridge” by Mem Fox


	Story-telling using a narrative framework

· Write their own folk tale
	‘Milo and the Magical Stones’ by Marcus Pfister

Checklist – Narrative 
http://englishonline.tki.org.nz/English-Online/Teacher-needs/Reviewedresources/Reading/Features-of-text-forms
http://www.aaronshep.com/storytelling/Tips.html
http://www.unesco.org/education/tlsf/mods/theme_d/mod21.html


	Reading tales

· Appreciate Maori culture and Te Reo Maori in the context of story-telling

· Read, understand and respond to a variety of folktales across a variety of cultures  

· Listen, understand and respond to a folktale   

· Identify connections between folktales from different cultures 

· Present a folktale in the story-telling tradition


	http://www.pibburns.com/mythregi.htm
Here you will find links to information about folklore and mythology topics broken down by cultural and geographical region.

http://www.mythinglinks.org/ip~maori.html



Tell a Story!
By Aaron Shepard

You can tell a story! And the more you do, the better you’ll be. So don’t be shy, take a chance, make the plunge, show your stuff, shift your gears, set the stage, brave the storm, lift your sights—but, whatever you do, TELL A STORY

Finding Your Story

Your first step is to find a story. Not just any story. Find a story you love! You’ll tell it often, and you want to enjoy it every time.

A story for telling could be

· a folktale, meaning a story from the oral tradition. This could be a fairy tale, hero tale, humorous tale, tall tale, wisdom tale, animal story or fable, love story, ghost story, myth, or legend.

· a “literary tale,” by a single author, originally meant to be read.

· a real-life story, from history or personal experience.

For most beginners, folktales are easiest, because they’re made for telling. They’re simple, direct, and lively, with built-in memory aids. So from here on, we’ll focus on folktales.

You can gather folktales from books, storytelling recordings, and word of mouth. Find books and recordings in both the adult and the children’s sections of your library and bookstore.

Start with short tales—one to three pages of text, or a few minutes of recording. Look for stories with clear action, strong characters, and simple structure. Of course, pick a story that also suits your listeners, if you know who they’ll be. Modern retellings are easiest to work from, because they are already refined and adapted for listeners in our culture. But you too can alter a story to suit yourself or your audience.

Professional storytellers must be careful about copyright protection on stories they wish to tell, but this is less important for an amateur. If you have relied on only one version of the story, it is courtesy to at least mention your source. Be aware, though, that some storytellers—including many Native Americans—feel you’ve stolen their stories if you tell them without personal permission.

Preparing Your Story

Storytellers learn their stories in many different ways. Some read or listen to a story over and over. Some meditate on it. Some type or write out the story. Some draw charts. Some begin telling the story at once.

However you do it, you must absorb the story until it becomes second nature. Find the best way for you.

Some parts of the story can be memorized word for word—beautiful beginnings and endings, important dialog, colorful expressions, rhymes and repeated phrases. But don’t try to memorize an entire folktale that way. Strict reciting creates a distance from your listeners that is hard to bridge.

Instead, picture the story. See the scenes in your mind, as clearly as you can. Later, these pictures will help you recreate your story as you tell it—whether or not you consciously call them to mind.

It’s best to practice your story with a “mirror.” This can be a real mirror, or an audio or video recorder, or a friend—anything that helps you “see” how you’re doing.

First practice to get the storyline. Your version won’t convey everything from the story you found, but it must convey enough to make sense. Then, once the story is straight in your mind, focus on how you tell it.

Use repetition. In folktales, events often repeat themselves in threes—a magic number. Pay special attention to repeated rhymes and phrases. Repetition helps your listeners stick with the story by providing familiar landmarks.

Alongside repetition, use variety. Vary the tone, the pitch, and the volume of your voice, your speed, your rhythms, and your articulation (smooth or sharp). Use silences. Remember, variety catches and holds attention.

Use gestures, but only ones that help the story. Use them to mime the action, or just for emphasis. Make them big! Gestures keep the eyes on you.
In your story, pay special attention to beginnings and endings. You may want to practice an introduction along with the story. This introduction can tell something about the story or about you. But don’t give away the plot!

Endings should be clear, so your listeners know that your story’s over without your telling them. You can do this by slowing down and adding emphasis. For example, many story endings use a “slow three”—“happily ever after,” “that’s the end of that,” “and they never saw him again.”

Pay special attention also to how you portray your characters. Good characters bring a story to life—so put life into them, with face, voice, gesture, body posture. Try to make each of them different enough so they’re easily told apart.

When portraying two characters talking together, try a trick called “cross-focus": Make each one face a different 45-degree angle.

You’ll tell stories at your best if you prepare not only your story but yourself. Your voice and body is your instrument, and it helps to use them well.

To project and sustain your voice, you must breathe deeply and correctly. To check this, place your hand on your stomach. As you inhale and your lungs expand, you should feel your stomach push out. Many people do the opposite, holding in their stomachs and breathing only with their upper chests. Also be sure to keep your back straight, so your lungs can expand fully.

Don’t push your voice too hard or use it unnaturally (except maybe when speaking as a character.) To avoid strain, relax your throat and jaw muscles and the rest of your body as well. A big, loud sigh will help this. Also try the “lion’s yawn”—open your mouth wide and stick your tongue out as far as it goes.

Pronounce each sound of each word distinctly. Tongue twisters are good for making the tongue more nimble.

Telling Your Story

Don’t think you have to be perfect the first time you tell your story. It’s not likely! But, if you love your story and have prepared it reasonably well, you will surely give pleasure to your listeners and yourself. And, each time you tell the story, you and your story will improve.

If possible, tell your story first to friends in a small group. As you gain confidence, perform for larger, less intimate groups. Before long, you’ll think nothing of telling to a large room full of strangers.

Storytellers have their own styles, differing widely. If a suggestion here doesn’t fit your idea of how you want to tell stories, ignore it. Don’t be afraid to try something different, if it feels right.

A good storytelling space is comfortable, intimate, and free of distractions. Check the space ahead of time, so you can spot problems and arrange any special needs—a stool, a glass of water. You may also want time alone just beforehand, to collect yourself, or to “warm up” your voice and body.

Give your listeners the full force of you. Aim your voice at the back row. Make your words ring. Avoid verbal trash like “um” or “y’know.” Sit or stand, but face your audience squarely, and with a straight back. No fidgeting, hands in pockets, or shifting from foot to foot.

Storytelling is magic in part because it’s personal—so make a personal contact with your listeners. Talk to them—not at them—and don’t be afraid to talk with them.

Look them in the eyes. If there are too many of them, or you can’t see them all, look mostly at the ones in front. If some aren’t paying attention, focus on those who are.

As you tell your story, take your time, and give time to your listeners—time to “see” the story, time to laugh, time to feel, time to reflect, time to hang on the edge of their seats for what comes next. It’s easy to go too fast, hard to go too slow. If you’re losing their attention, you may need to slow down! After the story, be sure to leave time for the audience to appreciate you.

Storytelling is interactive. As your listeners respond to your story, let your story respond to your listeners. Make your voice and gestures “bigger” or “smaller.” Stretch or shrink parts of the story. Pay attention to what works and what doesn’t, so next time you can change, add, or subtract.

Above all, trust yourself, your audience, and your story. Remember, anyone who comes to hear a storyteller is already on your side. Just being a storyteller is magic—even before you say a word.

Final Hints

Here are some ways to go further with storytelling.

See and hear as many good storytellers as you can. You’ll pick up performance techniques, new stories, and general storytelling magic. Storytelling festivals are wonderful events held all over North America and the United Kingdom.

Read folktale collections. You’ll not only find stories to tell, you’ll develop a feel for what makes a folktale. This will help if you want to alter a tale or create a new one.

Take a class. Many colleges, universities, and other organizations sponsor them. This is a fairly “safe” way to begin storytelling, with support and helpful comments.

Join a local storytelling group. Many communities have groups that meet to try out stories or organize performances.

Above all, tell, tell, tell, as often as you can. That’s the best way to learn storytelling! 

http://www.aaronshep.com/storytelling/Tips.html
The Visual Arts 
Students will create a three dimensional artwork that combines symbols and text to show positive and negative choices.
	Materials
	· Examples of symbols

· 1 sheet of white paper per student

· Pencils

· Markers or colored pencils

Collage materials, magazines, colored paper, glue (optional)

	Understand the nature of symbols and how they work

· Be able to communicate complex ideas through the visual art medium

· Identify choices we make in caring for our world and our neighbours.

	Description:
Symbol: something that stands for or represents something else, for instance a skull and crossbones representing poison or pirates, an "X" representing a crosswalk in traffic, a pumpkin for Halloween, or a silver fern for a NZ sports team. This unit is about expressing ideas through the Arts and provides students with an opportunity to explore the world of symbols through developing a symbol that will represent choices we make daily and the consequences of our responses. As we look around us, we see numerous symbols telling us about something, whether it is about a person in relation to something (a school, a workplace, a gang), or an instruction about how to do something (as in traffic signs). What symbols mean and how they work can be very powerful.

· Use PowerPoint of different symbols as examples and for ignition to student ideas
Preparation:
· Add to PowerPoint any other symbols or discussion question. Be able to discuss and explain why they are important/meaningful for society. 
· Discuss the values that might sit behind some of the symbols (safety for community, care for the environment etc ) What to Do:
Session 1: Understanding and Finding Symbols
What You Need
· Examples of symbols

· 1 sheet of white paper per student

· Pencils

· Markers or colored pencils

Step-by-step:
· Introduce the concept of symbols and how they function.  Use PowerPoint

· Discuss symbols seen in everyday life.

· Tell students that they are going to have an opportunity to make symbols to represent themselves, but first they are going to learn more about symbols and what they represent.

· Display examples that students have listed and talk about what they are used to represent.

After viewing the examples of positive / negative choices on PowerPoint

Discuss with students an area in the school playground that needs particular care (could be based on safety for students or care of an environment.  Students design a positive/negative symbol that depicts how we should act or not act in that area.
Using:

· Pencils

· Markers or colored pencils

· Collage materials, magazines, colored paper, glue (optional)

Step-by-step:
· Share ideas created by students and discuss
· Have students brainstorm other choices we need to make to ensure the wellbeing of our community in the short and long term.  
· Students develop symbols in response to two of these.  Keep PowerPoint in front of students for ignition or display symbols.

· Have students sketch their ideas, refining as they go.

· Once a final symbol design is developed, students can color the symbol and work with how the colors add to the richness of the symbolic qualities.

· Share personal symbols with the group or, for more fun, invite other participants to look at each symbol and try to guess who they represent.


	Evaluate (Outcomes to look for):
· Student engagement in examining a wide variety of complex images and demonstrating their understanding of the process of selection based on what makes meaning

· Students' ability to analyze and describe how an image functions to bring up certain ideas or connotations

· Students' ability to create new combinations of images that result in a deeper representation of meaning



	
	
	

	
	
	

	
	
	

	
	
	


